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INTRODUCTION 
 
Tenure and promotion guidelines in CBS mention that teaching dossiers or teaching statements 
should be included in T&P packages. Having a guideline that is shared by everyone will 
increase clarity and fairness in the process. 
 
The main principles of a teaching dossier are: reflection, clarity, and curation. It’s brief, 
describing highlights and pointing the readers to evidence (mostly placed in appendices). 
 
 
Acknowledgements 
This guideline adapts the work out of the University of Calgary1. There are several guides out 
there, but the one from Calgary is straightforward, practical, and highlights the cyclical nature of 
self-reflection that is the foundation of a great teaching dossier. 
 

TEACHING PROGRAM PROGRESS REPORTS 
 
Much like a research program, we’ve all got teaching programs2. What we believe about 
teaching, what we teach, how we teach – they are all part of our long-term teaching programs. 
Your teaching dossier, then, is a progress report about your teaching program. In fact, we could 
call these dossiers a Teaching Program Progress Report. 
 
I write progress reports for my grant applications: I give the context for my goals framed in the 
literature; I explain my goals; I present evidence of impact; and I talk about how things have 
changed and where the research is going. 
 
A similar structure goes into a great Teaching 
Program Progress Report (Figure 1):  We state 
our beliefs about teaching to give context. Similar 
to the goals of a research progress report, our 
beliefs are best supported by scholarly evidence. 
Those supported beliefs then become the lens 
through which the goals for our teaching are 
founded. Then we provide evidence of meeting, or 
attempting to meet, those goals; of the impact of 
our teaching on our students, ourselves, and our 
colleagues. Finally, we consider how things went, 
how our beliefs might have changed, and what the 
future directions are for our teaching program. 
 
In this way, a Teaching Program Progress Report 
is a living document, describing the ongoing 
progress of, and changes to, a teaching program 
as it grows. 
 
  

 
1 https://taylorinstitute.ucalgary.ca/sites/default/files/Teaching%20Philosophies%20and%20Teaching%20Dossiers 
%20Guide.pdf 
2 I acknowledge borrowing this idea from Ryan Gregory in IB. Thanks Ryan! 

 
Figure 1: The Cyclical Teaching 
Program Progress Report  
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YOUR TEACHING PROGRAM PROGRESS REPORT SHOULD HAVE FOUR SECTIONS:  
 
The four sections of the progress report are described in brief here. Guiding questions to inform 
the writing for each section are provided on the pages following. An example of the progression 
through these four sections for a specific belief is found in Figure 2.   
 

1. Beliefs 
This is also called your Teaching Philosophy Statement. This section outlines the main things 
you believe about teaching based on your experience as a student and an educator. Commonly, 
teaching beliefs are aligned with an element(s) of effective teaching (see page 4). Great belief 
statements also link to the literature to support beliefs.  
 

2. Goals and Strategies 
Here, we state our goals for our teaching program and what we do to achieve those goals. For a 
great dossier, a description of how the practices in your teaching program align with your beliefs 
is included.  
 

3. Evidence of Impact 
In this section, we provide curated evidence of the impact of what we do; proof that we have 
met our goals or are making progress. This evidence is summarized (not raw data) and linked 
directly to your goals, which are expressed through the lens of your teaching beliefs. Evidence 
includes that from students, colleagues and yourself.  
 

4. Reflection and Future Goals 
In this section we describe how our activities have impacted ourselves and our students, if our 
beliefs have changed, and what the goals are for the next review cycle. In this section, we 
highlight our goals and commitment for continuous growth and improvement. As suggested in 
Figure 1, the sentiments from this section are the starting point for the next teaching program 
progress report. 
 
 
All told, the whole thing should be about 4 pages long. Direct, to the point, and referring to 
other places for the raw evidence, while presenting curated, summarized, specific pieces of 
evidence illustrating the highlights. 
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Figure 2: An example of a teaching belief that extends and is aligned through all sections of the 
Teaching Program Progress Report: 
 

Beliefs  
  

Goals and 
Strategies  

Evidence of Impact  
  

Reflection and Future Goals  

What are my 
key beliefs 
about teaching 
and learning?  
 

How do I put my 
beliefs into 
practice? What 
teaching and 
learning strategies 
do I use?  

How do I (will I) 
evaluate the 
effectiveness and 
impact of my teaching 
strategies?  

What have I learned and how will this inform 
my future practice?  How do I hope to 
continue to improve and grow?  

I believe in 
actively 
engaging my 
students with 
the concepts 
and skills of a 
course 

• In my 4th year 
class, I structure 
classes around in-
class group work 
that prepare 
students for the 
midterms. 

• A lesson plan for a  
small class, including 
examples of group 
worksheets from 
students and how these 
sheets relate to the 
midterm assessment 
• Student comments 
from mid-semester 
feedback, focus groups, 
evaluations 
• Comments from class 
observation 

• Student feedback agreed that the in-class 
group work was more engaging, requiring 
their attention to complete the work. 
• Focus groups from the class looked for better 
connection between homework and in-class 
group work, and to emphasize that what goes 
on in the groupwork is what you are tested on.  
• Students pointed out redundancies with 
other courses that can be eliminated or 
summarized 
• Students wanted mini-lectures of the most 
important material from the homework 
• The in-class group work aligns well with my 
belief of engaging students in the course. To 
improve, I will emphasize the importance of 
the groupwork for the assessments, allow 
students to select their own primary group 
(with some mixing occasionally), and balance 
the homework between review and new 
material. I will insert some mini-lectures, but 
re-assess the impact this has on whether 
students are de-motivated to do the 
homework. 
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ELEMENTS OF EFFECTIVE TEACHING 
 
The elements of effective teaching direct the sections of a teaching dossier. Your beliefs about 
teaching might align with different effective teaching principles and therefore influence the goals 
and strategies that you pursue in your teaching program. 
 
NOTE: this is NOT a list of boxes to check off. You may have never heard about what is 
involved in effective teaching, so having a clear list of elements based in research is a wonderful 
place to start your thinking and reflecting about your teaching program. 
 
 
ELEMENTS OF EFFECTIVE TEACHING 

Demonstrate subject matter expertise: remain current with relevant literature in the field; 
communicate relevant, accurate, and complete content.  

Communicate Clear Expectations: make clear the intended learning outcomes and standards 
for performance; provide organization, structure and direction for where the course is going. 

Actively Engage Learners: use a variety of methods that encourage active and deep 
approaches to learning; ensure learning material is relevant and interesting; explain activities 
and material clearly. 

Create a Supportive Teaching and Learning Environment: use teaching methods and 
learning strategies that encourage peer learning, as well as thoughtful, respectful and 
collaborative engagement and dialogue between learners; be adaptable to classroom 
environment. 

Use Appropriate Assessment Methods: clearly align assessment methods with intended 
course outcomes; provide clear criteria for evaluation; emphasize deep learning3; scaffold 
assessments to ensure progressive learning. 

Demonstrate Respect, Empathy and Passion: show interest in students’ opinions and 
concerns; seek to understand their diverse talents, needs, prior knowledge and approaches to 
learning; encourage interaction between instructor and students; share your love of the 
discipline; provide prompt feedback. 

Encourage Student Independence: encourage metacognition to promote self-assessment of 
learning, encourage student personal growth and intrinsic motivation, provide timely and 
developmental feedback on learning; provide opportunities to develop and draw upon personal 
interests;  

Commit to Continuous Improvement: gather formative and summative feedback on your 
teaching; practice critical self-reflection; participate in Professional Development activities and 
consult scholarly literature on teaching & learning; engage in meaningful conversations with 
colleagues; identify clear goals for strengthening your teaching practice.  

 
3 Deep learning is focused on understanding the underlying meaning of the material, going beyond remembering to 
understanding, applying and problem-solving. 
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SECTION 1:  BELIEFS 
 
Your beliefs about your teaching activity forms the foundation of your teaching program and is 
the lens through which decisions regarding what you do in your teaching are made. Your beliefs 
may come as the result of sober self-reflection about your experiences, guided by some or all of 
the following questions: 
 
Guiding Questions 
Which effective teaching elements do I agree most with?  
What does effective teaching look like in my discipline?  
 
What are my beliefs about post-secondary education? 
What is the purpose of a University? What is the purpose of a University education? 
What are the roles and responsibilities of the professoriate? 
 
Who or what has most informed my teaching approaches?  
What are the best learning experiences I had as a student?  
When have I felt most engaged and affirmed in my teaching? 
 
Do I base my beliefs and actions on scholarly literature related to teaching and learning?  
What strategies do I currently use in my teaching program? What do these say about my beliefs about 
teaching and learning?  
 
What difference do I hope to make as a teacher?  
 
What does it mean to be a good learner in a post-secondary context?   
 
 
Considering your thoughts and answers to some or all these questions, assemble your 
Teaching Beliefs by identifying two to three key beliefs you hold. To determine what these are, 
ask yourself: 
 
Among my beliefs, what matters most to me?  
What do I want readers of my Teaching Program Progress Report to remember most about my 
beliefs and practices?  
 
In this section, you then introduce your key beliefs with a brief description why those beliefs are 
important to you; from your personal experience and / or links to the teaching and learning 
literature. 
 
 
SECTION 2:  GOALS AND STRATEGIES 
 
This section is an opportunity to describe how you put your beliefs into action in your teaching 
program. Each course and instructor is unique and there are lists of different goals, activities, 
approaches, and assessments that could align with your beliefs. After you have determined your 
beliefs, it is likely that you already have some ideas about what you do in your teaching program 
that reflect those beliefs. However, considering these questions might help with uncovering 
some of your goals and strategies: 
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Guiding Questions 
What teaching and learning strategies do I use?  
How do these strategies align with my beliefs?  
What are the best teaching experiences I had as an instructor?  
When have I felt most engaged and affirmed as an instructor?  
What are my key strengths and skills as an instructor?  
Why do I use particular teaching strategies as opposed to others?  
What am I proudest of?  
What sets me apart?  
What are some of my accomplishments as a post-secondary educator? 
How am I staying current with teaching technology, approaches and assessment? 
What am I doing to improve and development my teaching program? 
 
 
There are several resources that describe different activities and assessments for classes. 
Courses such as the Instructional Skills Workshop provide access to more resources and offer 
the chance to practice new approaches in a controlled setting. 
 
 
 
SECTION 3:  EVIDENCE OF IMPACT 
 
Now that you have described your goals and strategies to act on your beliefs, the next section 
lays out carefully selected and curated evidence that your teaching program has had an impact 
on your students, colleagues, or yourself. It’s possible that your teaching program impacts 
everyone, depending on the nature of your goals. 
 
Guiding Questions 
What difference have I made, and how do I know?  
What am I trying to achieve in my students with my teaching?  
What has been the impact of my approaches to teaching and learning (on me, on students, on 
colleagues)?  
What have others learned from my teaching and learning approaches?  
What methods do I use to evaluate my impact? 
 
 
There are several sources of evidence that can be included in your Teaching Program Progress 
Report. Most of the evidence should be included as Appendices at the end of the 
document, with only the most important evidence described in the 4-pages of the 
Progress Report. 
 
 
ADMINISTRATION 

• List of courses: term, code, title, credit weighting, enrolment, percentage of teaching 
• Undergraduate student supervision 
• Graduate student advising 

 
ON SEDONA 

• Course outlines 
• Student evaluations of teaching  
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SELF-REPORTED 
Teaching methods and Supporting Materials 

• assignment descriptions 
• example learning materials and assignments 
• photos documenting student learning experiences 
• screenshots capturing learning resources and materials 

Educational leadership and service 
• engagement in initiatives 
• how you have contributed, and how it relates back to your beliefs 

Development 
• list / describe development activities including engagement in scholarship of teaching 

and learning projects 
STUDENTS 

• Student evaluation comments and data are automatically uploaded by the 
Administration 

• Comments from emails 
• Notes from focus groups of students 
• Mid-semester feedback from students 
• Samples of student work 
• Awards: nominations and recognition from students 

 
COLLEAGUES 

• Award nominations 
• Invitations to present or teach 
• Unsolicited feedback or testimonials 
• Peer Observation of review of teaching (COESP has programs for observation) 
 
 

 
SECTION 4:  REFLECTION AND FUTURE GOALS 
 
The final section offers a reflection on the success of your teaching program over the past cycle, 
what you have learned, how your beliefs might have changes, what your activities say about 
your strengths, and what your goals are for the next review cycle to continue growing and 
improving. 
 
Guiding Questions 
How will I continue developing, growing and improving as an educator?  
What interests me most about teaching in post-secondary education?  
What are my future goals and aspirations as an instructor in post-secondary education? 
 
 
Your reflection and future goals are then the starting point for the next cycle of your teaching 
program, forming the foundation for your next teaching beliefs and goals. In this way, the 
Teaching Program Progress Report is a constantly changing and updated document, relating 
your past experiences, what you have done currently, and looking to the future. 


